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Note to the Teacher

This book contains lesson plans for teaching K&liké tone and vowel quality marks to
adults who already read English. The lesson plans are set up with lessons for each
topic. You might find that some lessons take longer than 1 session. That is fine; you

should teach the lessons at a pace that is comfortable for you and the students.

By the end of the lessons, the students should be very comfortable reading the tone
marks. Learning to write the marks is more difficult. By the end of the lessons, the
students should understand how to write the marks, but they will probably need more

practice to become comfortable doing so.

The students should quickly see how the tone marks make reading much easier.
Remind them that in order to have the benefit of reading with tones, they must be

willing to put the effort into learning to write them!

There is a student book that goes along with the teacher's book. The student book
only contains reading and writing exercises. It does not contain any explanation of

the marks.

It is possible to teach the lessons without the student book, but the teacher will then
have to write every example on a blackboard. If a blackboard is used instead of

student books, do not write the English translation of the Keliko words on the board.

Please also note that the Tone and Grammar section of the lesson plans is not an
exhaustive explanation of all of K&liké grammar. It only covers a few areas of
grammar to point out that tone changes according to grammatical constructions and

that readers need to pay attention to these changes.

We would like to know any comments that you have. Please see the contact

information on the copyright page.



Lesson 1: High Tone

Introduction

Explain that the new writing system makes 2 additions to the usual way of writing
languages. This has been done so that written K¢&lik9 accurately represents spoken
K¢likg. According to the phonemic principle, every significant sound which makes a
difference of meaning between one word and another, should be written. There is a
dot below certain vowels to show ‘vowel quality’ and marks above vowels to show
tone. The Tone marks are taught first.

Introduction to Tone

Explain that over one half of the world's languages are tonal languages. KE&liko is a
tonal language, but English is not. In tonal languages, pitch alone can change the
meaning of a word. Thus, in K&likd you have words like ini (snake), ini (black), and
ini (make dirty) that differ only according to the pitch, or tone.

It is possible to add marks to show what tones a word has. Then you can know
immediately how to read any word. Tones are connected to vowels, so tone marks
are written above the vowels.

Ke&liké has 4 tones: low, mid, high and falling. Falling tone is the least frequent.
Low, mid and high are like the notes on the music scale: do, re, mi (d9, re, mi).

You can hear tone clearly by whistling or humming words. Whistle fa, fe, fi and ni,
ini, inf so the students can hear the tone changes.




High Tone

1. Listening Exercise

a. Read the following words aloud. Tell the students to listen to these words, all
having high tones. (Do not write the words on the blackboard.)

ata (to talk) utd (pour down)

pa (leg) uta (center, middle)
inirik6 (skin) udrakadri (frog)

ija (firewood) ti (cow)

ini (sweet) in{ (make dirty)

ari (to sit) ari (sweat)

il (dry season) il (knife)

uga (liver) alala (predatory birds)
mvana (child)

b. Refer to the high tone wall placard:

c. Read the words again, having the students repeat
each word after you.

d. Whistle the list of words, letting the students hear that all the words are whistled at
the same high pitch.

2. Writing Exercise

a. Explain to the students that a high tone is shown by putting a high tone mark (&)
over the vowel. The high tone mark looks like an arrow shooting high in the air.
Write the following vowels on the blackboard and then have the students practice
writing them in their exercise books. Tell the students that the high tone mark can
occur on all the vowels of Keliko.

High tone on the light vowels &, é, 1, 6, 4.

High tone on the heavy vowels §, 1, 0, 4.

(Note: it is easier to write 1 without dotting the i, but just adding the high tone mark.)

b. Now write the above list of words from the Listening Exercise on the blackboard.

c. Have the students read the list aloud.

d. Have a volunteer whistle the words.



e. Have the students write the words in their exercise books to practice writing the
high tone mark.

3. Key Word Exercise (4'diké dméazi)

Tell the students that the key word for the ti ti tone pattern is ata (talk).

a. Each tone combination will have a key word the students should memorize. If
they want to know what tones a word has, they can compare it to the key word. If
two words are whistled the same, then they have the same tone.

b. Questions:

1. Is the word mvana high-high? Whistle mvané and then whistle 4td. Because
they are whistled the same, you know that mvdpa has high tones.

2. Is the word OpT high-high? Whistle 0p7 and then whistle 4td. Because the
two words are whistled differently, you know that pi does not have high tones.

4. Reading Exercise

Have the students read from their student books page 5:

mvana  (child) bérd (compound)
ligi (leopard) nyékéré (rope)
g0'do (bend) gbé (egg)

Lesson 2: Low Tone

1. Listening Exercise

a. Read the following words aloud. Tell the students to listen to these words all
having low tones. (Do not write the words on the blackboard.)

ara (python) "bord (whole)

iti (to pick) onya (grasshopper)
ni (snake) u'bl (worms)
andra (today) bére (flag)

20'do (sorghum) iga (calabash)
odu (wildcat) ata (problem)
ukakd (tortoise)

b. Refer to the low tone wall placard:

c. Read the words again, having the students repeat viigalé
each word after you.




d. Whistle the list of words, letting the students hear that all the words are whistled at
the same low pitch.

2. Writing Exercise

a. Explain to the students that a low tone is shown by putting a low tone mark ()
over the vowel. The low tone mark looks like a snake crawling low on the ground.
Write the following vowels on the blackboard and then have the students practice
writing them in their exercise books.

Low tone on the heavy vowels §, 1, 0, .
(Its best not to dot an i, when adding a tone mark to it.)

b. Now write the list of words from the Listening Exercise on the blackboard. Have
the students read the list aloud.

c. Have a volunteer whistle the words.

d. Have the students write the words in their exercise books to practice writing the
low tone mark.

3. Key Word Exercise (4'diké dméazi)

a. Tell the students that the key word for fa-fa (low-low) tone pattern is ini. The
students should memorize that the tones for ni are low-low.

b. Questions:

1. Is the word 1nji low-low? Whistle nji and then whistle Tni. Because
they are whistled the same, you know that nji has low tones.

2. Is the word iniriké low-low-low-low? Whistle iniriké and then whistle

ini. Because the two words are whistled differently, you know that iniriké does not
have low tones. (It has high tones, because it is whistled like 4t4.)

4. Reading Exercise

Have the students read from their student book page 6:

balala (lake) beré (flag)
dimgba (stool) cala (vegetable source)
fa (bone) gara (beside)



Lesson 3: Comparing Low-Low and High-High

1. Listening Exercise

Read aloud the following lists of words. Read the 1st column, telling the students
that all these words are low-low. Then read the second column, telling the students

that all these words are high-high.

low-low high-high

kini  (said) kani (fence)
i'di  (way of doing something) u'da (sleep)
andrii  (today) andra (ruin)
dri (head) dri (arm)
iri (two) i (knife)

2. Reading Exercise #1

Write the above words on the blackboard. Have the students read them aloud.

Whistle all the low-low words, then the high-high words. Have one or two

volunteers whistle the two columns of words. Point out that all the low- low words

are whistled the same and all the high-high words are whistled the same.

3. Reading Exercise #2 (St.Bk. p.6)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each pair of
sentences aloud with the class ready to correct.

1.  Kaldga mu té ti. (Kélaga went and waited in vain.)
Kaliga mu té ti. (Kélaga was unable to go.)

2. Draga kini, “M1 dri use.” (Draga said, "Your head is big.")
Dragé kini, “Mi dr{ use.” (Draga said, "Your arm is big.")

3. Dragarifi 'bg agé ra. (Draga can enter the hole.)

Draga ri fi 'bl aga ra.

4. Reading Exercise #3 (St.Bk. p.7)

(Dragé can enter heaven.)

Have individual students read the following words aloud. Tell them to read carefully
using the tone marks to show them exactly which word it is. Other students should be

ready to correct.

a'bu (yearn) andrii (today) 6nya (to smooth)
aga  (to crawl) angii (place) anya (graze)
aga (chest) ali  (thorn tree) angil (place)

agé  (strength) ara  (python) bl (sky)



5. Reading and Writing Exercise (St.Bk. p.6)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers
write the correct answers on the blackboard.

1. andrii andra
Ti'ba go . (andrd)
(Ti'ba returned today.)
2 ara ara
Ana 'di . (dra)
(Apa killed a python.)
3.t ti
Anga manga kuyé. (1)

(Angi did not pick any mango.)

Lesson 4: Mid Tone

1. Listening Exercise

a. Read the following words aloud. Tell the students to listen to these words, all
having mid tones. (Do not write the words on the blackboard.)

umbe (neck) ika (red)

aya (iron) sa (plant)

anji (children) ufu (to change)
a'di (to join) uku (silent)
imve (white) unju (to heap)
aja (to dry) aga (to divide)
vu (blow) ali (to loot)

b. Refer to the mid tone wall placard:

Tell the students that mid tone is shown by having no L,
mark above the vowel. Agaga

c. Whistle the list of words, letting the students hear that all the words are whistled at
the same mid pitch.
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2. Writing Exercise

a. Explain to the students that a mid tone does not have a special mark; it is left
unmarked. Any vowel without a tone mark is mid tone. Write the following vowels
on the blackboard and tell the students that all the vowels can be said with mid tone.
Mid tones on the light vowel: a, e, i, o, u.

Mid tone on the heavy vowel e, i, 0, u.

b. Now write the above list of words from the Listening Exercise on the blackboard.

c. Have the students read the list aloud.
d. Have a volunteer whistle the words.

e. Have the students write the words in their exercise books to practice writing words
with mid tone.

3. Key Word (d'diké amazi)

a. Tell the students that the key word for fe-fe (mid-mid) tone pattern is umbe
(neck).
The students should memorize that the tones for umbe are mid-mid.
b. Questions:

1. Is the word mvéna (child) mid-mid? Whistle mvéapa and then whistle umbe.
Because the two words are whistled differently, you know that mvéana does not have

mid tones. (It's high-high because it is whistled like at4.)

2. Is the word uce (to break) mid-mid? Whistle uce and then whistle umbe.
Because they are whistled the same, you know that uce does have mid tones.

4. Reading Exercise

Have the students read from their student book p.7:

ceke (puff adder) umbe (neck)
igbegbe (cold) anji (children)
cere (pile) fe (tree)

11



Lesson 5: Comparing Mid-Mid and High-High

1. Listening Exercise

Read aloud the following lists of words. Read the left column first, telling the
students that all these words are mid-mid. Then read the right column of words,
telling the students that all these words are high-high.

mid-mid high-high

umbe (neck) ata (talk)

a'di (to join) ija (firewood)
aga (to divide) aga (chest)
ceke (puff adder) ara (to swell)
aco (to divide out) ayu (to send)
ika (red) ika (sugar)
ufu (exchange) ufa (to weed)

2. Reading Exercise #1

a. Write the above words on the blackboard. (Do not write the English translation.)
Have the students read aloud the two lists of words.

b. Have a volunteer whistle the words to hear the tone difference. Whistle in the
following order: umbe, 4t4, a'di, ija, etc...

3. Reading Exercise #2 (St.Bk. p.8)

Have the students look at the three pairs of sentences in the student book (and shown
below). Point out that the only way to read each sentence correctly is to pay attention
to the mid and high tones and vowel quality marks. Have the class read through the
sentences silently. Have a volunteer read each pair of sentences aloud with the class
ready to correct if the sentence is read incorrectly. (The English translation is not in
the student book.)

1. Kania ri g6'do ik ri ope. (Kania is selecting the sugary sorghum.)
Kania ri go'do ika 11 opé€. (Kania is selecting the red sorghum.)
2. Anddma ufti mgbaya. (Anddma weeded the maize.)
Andama ufu mgbaya. (Andama exchanged maize.)
3. Maagaindi (I will chop also with you.)
Ma 4agé indi. (I will pass by you also.)
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4. Reading Exercise #3 (St.Bk. p.8)

Have the students look at the following words in the student book, page 9 (and shown
below). Have individual students read them aloud. Tell the students to read
carefully using the tone and vowel quality marks to show them exactly which word it
is. Other students should be ready to correct. (The English translation is not in the

student book.)
apd  (torun away)  4ga (chest)
a'bt  (yearn for) aga (to divide)
(to fear) ika (red)
ti (to thatch) ika (sugar cane)
ti (slowly) ali (thorn tree)
5. Reading and Writing Exercise (St.Bk. p.9)

(to criticize)
(leg)

(to snatch)
(man)
(chief)

Have students look at the next 3 sentences in the student book (and shown below).
Have them read the sentences to themselves. They should write the correct words in
their exercise books. When everyone has finished, have volunteers write the correct

answers on the blackboard.

1. ika ika

Kania su bongd . (ika)
(Kania put on a red cloth.)

2. aci aci

Ma ri ti. (aci)
(I’m thatching the roof of the granary.)

3. pa pa

Kéania a az6 az6. (pd)
(Kania's leg is painful.)

6. Listening and Writing Exercise

a. Have students make two columns in their exercise books. At the top of one
column, they should write 4t4; at the top of the second column they should write
umbe. Have the students write the following words under the column with the same
tones. Tell the students to make sure to put high tone marks on words having high

tones and to mark all heavy vowels with dots.

When dictating words, it is good to use example sentences, so the students will be
sure to hear the right word, e.g. frd mva ri ika. (This stone is red). Say the word

first on its own and then give an example sentence.
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ika (red), ik (sugar), ti (thatch), 4'bd (yearn for), 4g6 (man), ini (sweet), imve

(white), ru (to fear), ija (firewood), aga (to divide)

b. Tell the students to check their work by whistling the words to themselves. All the
words in each column should be whistled the same.

c. Now, write the column headings on the blackboard (4t4, umbe). Ask students for
the first word under 4t4, second word under 4t4, etc... Write the words under the
heading as they give the answers. The teacher should make sure to write the all
words with correct tone. Next, ask the students for the words under umbe. The final
answers written on the blackboard should look like this:

ata umbe
ika ika
a'bu ti

ago imve
ini ru

ija aga

Lesson 6: Mid-High and High-Mid

1. Listening Exercise

Read aloud the following lists of words. Read the left column first, telling the
students that all these words are mid-high. Then read the right column of words,
telling the students that all these words are high-mid.

mid-high high-mid

mudr{ (ten) adra (tongue)
agé (in) aga (I cut)
nyaki (ate) unya (white ants)
mbeki (licked) anga (hill)

filé (to enter) ace (I cut)

jeki (bought) 'béro (viper)
"beki (threw) uri (seed)
ngoki (sang) panga (bread)

2. Key Word Exercise (0'diké amazi)

Tell the students that the key word for mid-high is muydri.

Tell the students that the key word for high-mid is 4dra.

14



Questions:
Is the word aga mid-high or high-mid? Whistle aga and then whistle mudr{
and adra. Because agé is whistled the same as mudri, you know that it is mid-high.

Is the word 6fu mid-high or high-mid? Whistle 6fu and then whistle mudri and
adra. Because 6fu is whistled the same as ddra, you know that it is high-mid.

3. Reading Exercise #1

Write the above words from Listening Exercise on the blackboard. (Do not write the
English translation.) Have the students read aloud the two lists of words. Whistle all
the mid-high words and then whistle all the high-mid words. Have one or two
volunteers whistle the two columns of words. Point out that all the mid-high words
are whistled the same and all the high-mid words are whistled the same.

4. Reading Exercise #2 (St.Bk. p.8)

Have the students look at the pairs of sentences in the student book (and shown
below). Point out that the only way to read each sentence correctly is to pay attention
to the mid and high tones and vowel quality marks. Have the class read through the
sentences silently. Have a volunteer read each pair of sentences aloud with the class
ready to correct if the sentence is read incorrectly. (The English translation is not in
the student book.)

1. Kania ri 6nya nya. (Kania is eating white ants.)
Kania ri Onya nya. (Kania is eating grasshoppers.)

2. Draga 1€ mug agé ku. (Draga didn't want to go in.)
Dragé 1€ muu aga ku. (Draga didn't want to go ahead.)

5. Reading Exercise #3 (St.Bk. p.9)

Have the students look at the following words in the student book (and shown below).
Have individual students read them aloud. Tell the students to read carefully using
the tone and vowel quality marks to show them exactly which word it is. Other
students should be ready to correct.

ari (seed) aga (I cut) ali (wind)
ari (to sit) aga (in) ari (awake)
Gsti  (peas) aji (to wash) uji (be quiet)
aci (I bite) 6nya (to smooth) 6nya (white ants)
aga (to divide) a'di (to cook) a'di (to join)

6. Reading and Writing Exercise  (St.Bk. p.9)

Have students look at the next 3 sentences in the student book (and shown on the next
page). Have them read the sentences to themselves. They should write the correct
words in their exercise books. When everyone has finished, have volunteers write the
correct answers on the blackboard.
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ri vivi.  (Qli)

(The wind is blowing.)
2. Gji fiji
Altima, kiri.  (tji)

(Alima, keep quiet.)
3. aga aga

Alima fi Gji . (agd)
(Alima went into a cave.)

7. Listening and Writing Exercise

a. Have students make four columns in their exercise books. At the top of one
column, they should write 4t4; at the top of the second column they should write
umbe, the third column should be mudri, and the fourth column 4dra. Read the
words below to the students and have them write the words under the correct column.
Make sure that they put high tone marks on any vowel having a high tone and put
dots under any heavy vowels. Tell the students that a word is not written correctly
unless both tone and vowel quality marks are correct.

agé (inside), dma (I’m not satisfied), muki (covered), ika (red), {ili(year),
'béro (viper), ufu (to change), fiki (entered), unju (to heap), &ci (I bite),
imba (net), dmvi (regrind)

b. Tell the students to check their work by whistling the words to themselves. All the
words in each column should be whistled the same.

c. Now, write the column headings on the blackboard: atd, umbe, mudri, 4dra. Ask
students for the first word under 4t4, second word under 4t4, etc... Write the words
under the heading as they give the answers. The teacher should make sure to write all

the words with correct tone. Next, ask the students for the words under umbe, mudr{
and adra. The final answers written on the blackboard should look like this:

ata umbe mudri{ adra

i ika agé ama
imba ufu muk{ 'béro
amvi unju fiki aci
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Lesson 7: Review of High, Mid and Low Tones

a. Write the following vowels on the blackboard. Have one or two volunteers read
the vowels. Then have the entire class read the vowels aloud together. Make sure
that they say the correct tone.

The light vowels &, é, 1, 6, 4, heavy vowels é, 1, ¢, 4
The light vowels a, e, i, o, u, heavy vowels ¢, i, 0, u
The light vowels &, &, 1, 0, 1, heavy vowels €, 1, 0, Q.

b. Ask the students what the key words are for high-high, mid-mid, high-mid, mid-
high and low-low.

c. Have the students read silently the following sentences in the student book. Have a
different volunteer read each one aloud, with the class ready to correct if it is read
incorrectly. (St.Bk. p.10)

1.  Dragd 1€ muud agd ku.  (Draga didn't want to go in.)
Dragé 1€ mud aga ku.  (Dragé didn't want to go divide/ahead.)

2. Su'béro j6 aga. (He pushed the viper into the house.)
Su 'bord j6 aga. (He pushed the whole thing into the house.)

Comparing Low-Low, Mid-Mid and High-High

1. Listening Exercise

Read aloud the following lists of words. Read the 1st column, telling the students
that all these words are low-low. Then read the middle column, telling the students
that all these words are mid-mid. Finally, read the last column, telling the students
that all these words are high-high.

low-low mid-mid high-high

ni (snake) ini (black) ini (to make dirty)
kini  (said) ndre (see) kani (fence)

aga  (to crawl) aga  (to divide) aga  (chest)

andrii (today) umbe (neck) andra (ruin)

i'di  (way of doing) wule  (clear) ibi (came from)

2. Reading Exercise #1

Write the above words on the blackboard. Have the students read them aloud.
Whistle all the low-low, mid-mid and high-high words. Have one or two volunteers
whistle the two columns of words. Point out that all the word in each column are
whistled the same.
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3. Reading Exercise #2 (St.Bk. p.10)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each pair of
sentences aloud with the class ready to correct.

1.  Kalgga t€ inya. (Kaluga waited for food.)
Kaliga te inya. (Kéluga swallowed food.)

2. John nya 6nya ku. (John did not eat white ants.)
John nya onya ku. (John did not eat grasshoppers.)

3. Draga ca araka gi gi. (Dragé has reached old age.)
Draga ca araka gé gi. (Dragé has reached the basket.)

4. Reading Exercise #3 (St.Bk. p.10)

Have individual students read the following words aloud. Tell them to read carefully
using the tone and vowel quality marks to show them exactly which word it is. Other
students should be ready to correct.

a'bi (yearn for) andrii (today) 6nya (to smooth)
aga  (to crawl) angii (place) 6nya (white ants)
anga (hill) agéd (chest) ali (thorn tree)
agdé  (men, strength) ara  (python) kacira (wild berry)
kaciri (start) ika (red) ile (to cause)

5. Reading and Writing Exercise  (St.Bk. p.10)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers
write the correct answers on the blackboard.

L. kiri kiri
Anji nyir{ 'di uji kanisa agé 'daa.  (kiri)

(The small boys in the church are quiet.)

2 ara ara
Ana 'di . (ard)
(Ana killed a python.)
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3. Aga Agi

aco ivé amvu 1ri.

(Agd)

(Agi divided his field into two.)

6. Listening and Writing Exercise

Follow previous instructions for Listening and Writing Exercise using five columns

with the following headings: ini, umbe, at4, mudri, 4dra.

ip€ (choose), kuyé (not), 6nya (white ants), a'di (to join), inyd (food), 6¢cé (to
feed someone), muki (they covered), ufu (tick), kuce (attentive, awake), tiri
(number), il (teach), 6nya (to smooth), 6ri (seed), ciki (bite), oce (to break).

The final answers should be written on the blackboard and should look like this:

ni umbe ata
ipé a'di

tiri kuce

ala oce

mudri{ adra
inya kuyé onya
6cé muk{ ufu
onya ciki ori

Lesson 8: Low-Mid and Low-High

1. Listening Exercise

Read aloud the following lists of words. Read the left column first, telling the
students that all these words are low-mid. Then read the right column of words,
telling the students that all these words are low-high.

low-mid

aco (tall)
imvu (nose)
a'di (who?)
abi (wall)
udu (oil)

iri (he/she)

2. Key Word Exercise (0'diké amazi)

low-high

aci (fire)
afa (pride)
ucé (thorn)
a'ba (riches)
ali (toad)
0jo (herb)

Tell the students that the key word for low-mid is imvu.

Tell the students that the key word for low-high is aci.

Questions:

1. Is the word alu (one) low-mid or low-high? Whistle dlu and then
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whistle imvu and aci. Because alu is whistled the same as fimvy, you know that it is
low-mid.

2. Is the word @ny4 (millet) low-mid or low-high? Whistle any4 and then
whistle fimvu and aci. Because anya4 is whistled the same as aci, you know that it is

low-high.

3. Reading Exercise #1

Write the low-mid and low-high words on the blackboard. ~Have the students read
the two lists aloud. Whistle all the low-mid words, then all the low-high words.
Have one or two volunteers whistle the two columns of words.

4. Reading and Writing Exercise #1 (St.Bk. p.11)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers
write the correct answers on the blackboard.

bilé bilé
1.  Draga ra buki . (bilé) (Draga ran to bring a book.)
imvi iimvuy
2. Draga asé. (amvu) (Draga collected the grass.)
aco aco
3. Draga kini mi . (aco) (Draga said you are tall.)

5. Reading Exercise #2 (St.Bk. p. 11)

Have individual students read the following words aloud. Tell them to read carefully
using the tone and vowel quality marks to show them exactly which word it is. Other
students should be ready to correct.

ali (type of tree) imi (you) imi (warm water)
ali (toad) Gidri (pot) iri (he,she,it)
agd (men) ipé (light) aci (fire)

4gé (man) alu (one) iga (pig)

ani  (because) océ (thorns) itri (warning)
Drade (name of pr) ali (trouble) idri (life)

6. Reading and Writing Exercise #2  (St.Bk. p. 11)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers
write the correct answers on the blackboard.

20



1. Agd Agé

11 pi 4amvi a.  (Agd)
(Many men are digging in the field.)

2. ago ago

Kania ni ri ali. (4go)
(Kania's husband is short.)

3.  inya inya

Iri 4'di mvéna rini. (iny4)
(She is cooking food for the baby.)

7. Listening and Writing Exercise

a. Have students make five columns in their exercise books: ini, imvu, aci, mudri,

adra. Have the students write the following words under the correct column. Make

sure they write all tone and vowel quality marks. Tell the students that a word is not
written correctly unless both tone and vowel quality marks are correct.

a'di (who), a'bu (riches), andrii (today), anya (millet),

kéna (nothing), aco (tall), waki (jumped), ngoki (they cried), iijii (make
straight), g06'dd (sorghum), kiri (quiet), adri (big), filé (to enter), abé (hoe
handle), 4'di (someone)

b. Tell the students to check their work by whistling the words to themselves. All the
words in each column should be whistled the same. Tell the students to check that
they have put a dot under every heavy vowel.

c. Now, write the column headings on the blackboard. Ask the students for the words
under each column. The final answers written on the blackboard should look like
this:

ini iimvy acf mudr{ adra
andra a'di a'ba waki kana
ujt aco anya ngoki kiri

£0'do abé filé a'di
adri

21



Lesson 9: Mid-Low and High-Low

1. Listening Exercise

Read aloud the following lists of words. Read the left column first, telling the
students that all these words are mid-low. Then read the right column of words,
telling the students that all these words are high-low.

mid-low high-low

iza (burning himself) ira  (stone; hill)
itrti (untie himself) ulé  (tunnel)

ivi (scratch himself) ibi  (you bring)
inda (search himself) kérdo (chorus)

iji (bathing himself) miré (you cut)
igba (beating himself) {ji  (you wash)
iga (denying himself) ila  (youread)

2. Key Word Exercise (0'diké amazi)

a. Tell the students that the key word for mid-low is iza (hiding himself).

(Note that these examples have an i- prefix meaning ‘himself’.)

b. Tell the students that the key word for high-low is ira (stone).

c. Questions:

1. Is the word ivi (scratching himself) mid-low or high-low? Whistle ivi and
then whistle iza and ird. Because ivi is whistled the same as iza, you know that it is
mid-low.

2. Is the word 1l€ (tunnel) mid-low or high-low? Whistle 1il€ and then whistle
izd and ira. Because 1l€ is whistled the same as 1ra, you know that it is high-low.

3. Reading Exercise #1

Write the mid-low and high-low lists on the blackboard. Have the students read the
two lists aloud. Whistle all the mid-low words then all the high-low words. Have
one or two volunteers whistle the two columns of words.

4. Reading Exercise #2 (St.Bk. p. 12)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones. Have volunteers read each pair of sentences
aloud with the class ready to correct.

1. Tri pa ni iibi ra. (She/he can follow the footprints.)
Iri pa ni tbf ra. (She/he can turn/return the leg.)

2. S&kabild And ni.
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Se kabild Ana ni. (He pulled a sheep for Ana.)

3. Iri inya @ité 'da. (She/he is waiting for food there.)
Iri fnya uté 'da. (She/he is swallowing food there.)

5. Reading Exercise #3 (St.Bk. p.12)

Have individual students read the following words aloud. Tell them to read carefully
using the tone and vowel quality marks to show them exactly which word it is. Other

students should be ready to correct.

aco (long) a'bu (cover itself)
aco  (divide out) a'bu (yearn for)

ari (demon, he sat) a'ba (riches)

ari (seed) aga (to divide)
firi  (seeds) aga (to crawl)

6. Reading and Writing Exercise  (St.Bk. p.12)

a'di (to join)
(to cook)

a'di (who?)
aga (I cut)
agéd (chest)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers

write the correct answers on the blackboard.
1. Uri Uri

ira drigé. (Uri)
(He sat on the stone.)

2. g0 806

Umbé 'i si.  (g0)
(He wore a belt.)

3. iga iga

'Bila ri anya 4'bi si. (igd)
('Bula is measuring the grain with a calabash.)

7. Listening and Writing Exercise

a. Have students make five columns in their exercise books: iza, iimvu, aci, ira,
umbe. Have the students write the following words under the correct column. Make
sure they write all tone and vowel quality marks. Tell the students that a word is not

written correctly unless both tone and vowel quality marks are correct.

ivi (scratching himself), ibi, (you bring), dco (long), 6'du (leopard), ik
(woman), a'di (join), 8'di (who?), aja (to spread), imi (mind), dri (seeds), inda
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(searching for himself), ayd (yam), itrii (untie itself), unju (to heap), 4ga (I
crawled)

b. Tell the students to check their work by whistling the words to themselves. All the
words in each column should be whistled the same. Tell the students to check that
they have put a dot under every heavy vowel.

c. Now, write the column headings on the blackboard. Ask the students for the words
under each column. The final answers written on the blackboard should look like
this:

izd iimvy acf ira umbe

ivi aco o'da ibi a'di
inda a'di tku umi aja
itrt ori ayu aga unju

Lesson 10: Light and Heavy Vowels u and u

Introduction to Light and Heavy Vowels

Explain that K¢&lik¢ has 2 types of vowel quality. Some vowels are ‘light’ and some
are ‘heavy’. There is a light i and a heavy i; a light e and a heavy ¢; a light u and a
heavy u; a light o and a heavy 9. The vowel a is always light--there are no words
which differ because of a heavy a.

Have the students look at the following words in their student books. (St.Book p. 10)

Light Heavy

bi (wound) bi (ear)

a'di (to cook) 'di (to kill)

ali (to loot) li (to slaughter)
upi (chief) onyu (simsim)

vu (to blow) vil (to sit on egg)
a'bu (to yearn for) a'bu (to cover)

Have the class read out loud the list of words with light vowels. Explain that these all
have light vowels.

Have them read the list of words with heavy vowels. Explain that these all have
heavy vowels.

Have them read one light word, one heavy, for example. bi...bi; 4'bi...4'b1.

Finally have them read out loud again all of the light words and then all of the heavy
words.

Ask the class to describe the difference between the heavy and light vowels. Have
them discuss the physical differences, that is, the movement of the tongue root in the
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throat, i.e. the narrowing of the throat for light vowels and enlarging of the throat for
heavy vowels.

Point out that in almost all words, the vowels within a word will either all be light or
all be heavy. However, compound words sometimes have both. For example, kééti,
and verb forms have prefix and suffix that are always light. e.g. iz{i, muki

After this general introduction, you can begin to teach the light and heavy vowels
individually.

uand u

1. Listening Exercise

1. Read the following words out loud. Tell the students to listen to the light u sound.
(Do not write these words on the blackboard.)

umbi (locust) nju (to run)

tka (woman) umbe (neck)

uvana (duiker) ugu (liver)

ufaragu (ashes) trda (hump on animal)
ibawé (jackal) uta (to stretch)

tu (to dance) su ( to wear)

iba (a loner) u'ba (hoe)

2. Read through the list a second time having the students listen and repeat each word
after you.

3. Isolate just the u sound. Tell the students that the sound of light u is ___ (ipé).
Have them repeat the sound of light u after you. (It is important that they not read
the letter as in English, but say the K¢lik$ sound.)

4. Read aloud the next list of words. Have the students listen to the heavy u sound.
(Do not write the words on the blackboard.)

ata (to pour) tyu (mole)

u'da (to sleep) u'du (to pick up)
udrikadra (frog) adra (buffalo)

tizuku (porcupine) 1Al ( hidden)

umu (visitor) umu (unhatched)
su (four) st (soup)

tu (to climb) tigu (lower back)
ata (sun) tigl (to steal)

5. Read through the list a second time having the students listen and repeat each word
after you.

6. Isolate just the u sound. Tell the students that the sound of heavy u is ___ (&nji).
Have them repeat the sound u after you.
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2. Reading Exercise #1

Now write the above two lists of words on the blackboard. Explain that the heavy u
is written with a dot underneath. A dot signals that the vowel is heavy. Have the
class read the list with u and say what u sounds like. Have the class read the list with
u and say what y sounds like.

3. Reading Exercise #2 (St.Bk. p.14)

Have the students look at the three pairs of sentences in the student book, page 12
(and shown below). Point out that the only way to read each sentence correctly is to
pay attention to the light and heavy u's. Have a volunteer read each pair of sentences
out loud with the class ready to correct if the sentence is read incorrectly.

1. TIri 4mi nyanya. (He is eating unhatched eggs.)
Iri imd nyanya. (He gathers so that he eats.)
2. TIri tng6 tu maraki be paga. (He’s dancing in his shoes.)
Iri peti tu maraky be paga. (He’s climbing in his shoes.)
3. TIri 4'bd a'bil. (He’s yearning.)
Iri a'bii a'bil. (He’s growing fat.)
4. Reading and Writing Exercise (St.Bk. p.13)

Have students look at the following sentences in the student book. Have them read
the sentences to themselves. They should write the correct words in their exercise
books. When everyone has finished, have volunteers write the correct answers on the
blackboard. (The correct answer is in parentheses.)

1. nju nju
Iritkdi . (nju) (He's sucking sugarcane.)
2. mu mu
Aligd __ Biirdagia. (mu) (Alugu went to Biira.)
3. su su
Demarianjibe . (su) (Dema has four children.)

5. Listening and Writing Exercise

Have students make two columns in their exercise books. At the top of one column,
they should write u; at the top of the second column they should write u. Have the
students write the following words under the correct column, making sure that they
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put a dot under all heavy u's. Dictate the words alone and in sentences. (e.g., tu Iri tu
ira dr7 gé.)

tu (to climb), 1t (to stretch), iikd (woman), img (visitor), nju (to run), su
(four), Gty (to pour), tu (to dance),

Tell the students to check to make sure that all the u's in the first column are light by
reading down the column; then check that all the y's in the second column are heavy
by reading down that column.

Now, write the column headings on the blackboard (u, u). Ask students for the first
word under u, second word under u, etc. Write the words under the heading as they
give the answers. The teacher should make sure to write the words with the correct
tones, Next, ask the students for the words under u. The final answers written on the
blackboard should look like this:

u u
ata tu
tka amu
nju su
tu ata

Have students read aloud the list of u words & say what u sounds like.

Have students read aloud the list of y words & say what y sounds like.

Lesson 11: Light and Heavy Vowels i and i

1. Listening Exercise

1. Read the following words aloud. Tell the students to listen to the light i sound.
(Do not write these words on the blackboard.)

ini (sweet) drii (mushroom)
il (dry season) ija (firewood)
iri (he/she/it) imba (net)

ici (you bit) igd (pig)

indre (you saw) dri (still)

ali (trouble) li (to criticize)

2. Read through the list a second time having the students listen and repeat each

word after you.

3. Isolate just the i sound. Tell the students that the sound of light i is ___ (ipé).

Have them repeat the sound.
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4. Read aloud the next list of words. Have the students listen to the heavy i sound.

(Do not write on the blackboard yet.)

ini (night, to rub) ni (snake)

mi (eye) i (cobra)

il (knife) pi (to set a trap)

VAl (woman) 1ri (bad smell)

ali (short) li (to cut, slaughter)

5. Read through the list a second time having the students listen and repeat each word
after you.

6. Isolate just the i sound. Tell the students that the sound of heavy i is ___ (€nj7).
Have them repeat the sound.

2. Reading Exercise #1

Now write the above two lists of words on the blackboard. Explain that the heavy i is
written with a dot underneath. Have the class read the list with i words and say what
i sounds like. Have the class class read the list with i words and say what i sounds
like.

3. Reading Exercise #2 (St.Bk. p.14)

Have the students look at the two pairs of sentences in the student book (and shown
below). Point out that the only way to read each sentence correctly is to pay attention
to the light and heavy i's. Have a volunteer read each pair of sentences aloud with the

class ready to correct if the sentence is read incorrectly.

1.  Mabi az6 azo. (My wound is paining me.)
Ma bi az6 az6. (My ear is paining me.)

2. 'Béade si mgbdya. ('‘Bade has harvested maize.)
'Béde si mgbaya. ('Bade has pounded maize.)

3. Li'lundi ku. (He didn't cut his friend.)
Li "1 tindi ku. (He didn't criticize his friend.)

4. Reading and Writing Exercise  (St.Bk. p.14)

Have students look at the next 3 sentences in the student book (and shown below).
Have them read the sentences to themselves. They should write the correct words in
their exercise books. When everyone has finished, have volunteers write the correct
answers on the blackboard. (The correct answer is in parentheses.)
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Andriku a’g.  (a'di) (Andriku cooked a chicken.)

2. li li
Iri zaa . (1i) (He is cutting meat.)
3. ini ini
Anyuri ___ ambamba. (ini) (The honey is very sweet.)

5. Listening and Writing Exercise

Have students make two columns in their exercise books. At the top of one column,
they should write i; at the top of the second column they should write i. Have the
students write the following words under the correct column, making sure that they
put a dot under all heavy i's. (You might want to use the word in a sentence, but
there is no need to give the English translation.)

li (to slaughter), imi (you), il (dry season), ini (black), imb4 (net), mi (eye), {ja
(firewood), ili (knife)

Tell the students to check their work, making sure that all the i's in the first column
are light and all the i's in the second column are heavy.

Now, write the column headings on the blackboard (i, i). Ask students for the first
word under i, second word under i, etc. Write the words under the heading as they
give the answers. The teacher should make sure to write the words with the correct
tones. Next, ask the students for the words under i. The final answers written on the
blackboard should look like this:

1 1
Tmi li
ili ini
imba mi
ija i

Have students read aloud the list of i words and say what i sounds like.

Have students read aloud the list of i words and say what i sounds like.
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Lesson 12: Light and Heavy Vowels € and ¢

Review w,uandi,i (St.Bk. p.15)

Have the students look at the following sentences in the student book. Have the class
read them silently. Then, have a different volunteer read each one aloud, with the
class ready to correct if it is read incorrectly.

1. Tri 4'bd a'bil. (He is yearning.)
Iri a'bii a'bil. (He's growing fat.)
2. TIri ing6 tu maraki be paga. (He's dancing in his shoes.)
Iri peti tu maraky be paga. (He's climbing in his shoes.)
3. Mabi azo azé. (My ear is paining me.)
Ma bi az6 az6. (My wound is paining me).

Write the four letters u, u, i, i on the blackboard. Have the class read aloud together
the four vowel sounds. Go around the room having each student read the vowel
sounds aloud.

eand ¢

1. Listening Exercise

First read down the list of words with light e. Read the list again with the students
reading after you. Isolate the ¢ sound. Do the same thing with the heavy vowel.

e (light e) e (heavy ¢)
pé (to sharpen) el (short)
gbé (egg) de (finish)
te (to wait) ¢ési (heart)
fe (to give) &ci (to walk)
1€ (milk) éri (drum)

2. Reading Exercise #1

Write the above two lists on the blackboard. Explain that heavy ¢ is written with a
dot underneath. Have the class read the list with e and say what e sounds like. Have
the class read the list with ¢ and say what ¢ sounds like.

3. Reading Exercise #2 (St.Bk. p.15)

Point out that the only way to read each pair of sentences correctly is to pay attention
to the light and heavy e's. Have volunteers read each pair of sentences aloud with the
class ready to correct.
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1.  Adé mi si dridri.
Ade mi si dridri.

2. Aldiile ko ni?
A'di 1 ko ni?

3. Iri écf téte.
Iri écf téte.

4. Reading and Writing Exercise

(I became old before you.)
(I finished ahead of you.)

(Who caused the trouble with them?)
(Who dislodged them?)

(He/she is toddling.)
(He/she normally goes to waiting.)

(St.Bk. p.15)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers
write the correct answers on the blackboard.

1. 'be de
Ad'diri _ gbérini. ('be)
(This chicken laid the egg.)

2. S¢€ Sé
__ £0'1lndi ni. (S¢)

(He gave a belt to his friend.)

3. t& t8

O'da it6g6 ri. (t8)
(The leopard waited for the hare.)

5. Listening and Writing Exercise

Have the students list the following words in two columns in their exercise books,

using e and e.

peti (tree), 1€ (milk), réré (to be ready), Gpilé (waist), icécékad (stalks), t€ (to

wait), p€ (to sharpen)

The final answers written on the blackboard should look like this:

e
peti
upilé
ési
éri
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Lesson 13: Light and Heavy Vowels o and o

1. Listening Exercise

First read down the list of words with light 0. Read the list again with the students
reading after you. Isolate the o sound. Do the same thing with the heavy vowel.

0 0

orobi (dream) porosi (mat)

6dra (wild cherry) ogu (load)

’0 ( do, act) gbolo (bed)

opé (guinea fowl) oju (roof support)
dro (chase) 0zl (to cover)
o'da (leopard ) ngo'do (deadfall trap)
SO (gather) oju (spear)

ko (to sleep; hot) mgbo) open)

ngo (to cry) ngo (firm)

2. Reading Exercise #1

Write the above two lists on the blackboard. Explain that heavy o is written with a
dot underneath. Have the class read the list with o and say what o sounds like. Have
the class read the list with ¢ and say what ¢ sounds like.

3. Reading Exercise #2 (St.Bk. p.16)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the light and heavy o's. Have volunteers read each pair
of sentences aloud with the class ready to correct.

1.  'Du 6gini. (He took and bent it.)
'Du ogu ni. (He took the burden.)

2. Anyiku I8 iny4 koo ga. (Anyaku likes hot food.)
Anyéku 18 inya koo ga. (Anyéku doesn't like food.)

3. Ti'ba 6pi peti 11 ni. (T1'ba is the one who twisted the poles.)
Ti'ba opi peti 11 ni. (Ti'ba is the one who stripped the trees.)
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4. Reading and Writing Exercise  (St.Bk. p16)

Have the students read the next three sentences to themselves. They should write the
correct words in their exercise books. When everyone has finished, have volunteers
write the correct answers on the blackboard.

1. diké 'dd ko

Mvéna ri dri . (d'dd ko)
(The child is still sleeping.)

2. ngo ngo

Agé 11 tu pa . (ngo)
(The man stood firm.)

3. ngo ngo

Mvana ri 'aa . (ngo)
(The child is crying.)

5. Listening and Writing Exercise

Have the students list the following words in two columns in their exercise books,
using o and 9.

Opi (chief), gbdld (bed), 6ji (spear), orobi (dream),
go'do (to bend), dmvo (nose), 6'di (leopard), pérdsi (mat)

The final answers written on the blackboard should look like this:

0 Y
opi gbolo
orobi oju
omvo go'do
o'da porosi
Review e, e, i, i, 0, 0, u, u (St.Bk. p.16)

a. Have the students read the following sentences in the student book silently. Have a
different volunteer read each one aloud, with the class ready to correct if it is read
incorrectly.

1. Ma bi az6 az6. (My wound is paining me.)
Ma bi az6 az6. (My ear is paining me.)

2. 'Béde si mgbaya. ('‘Bade has harvested maize.)
'Bade si mgbaya. ('"Bade has pounded maize.)
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3. Li "1 tindi ku. (He didn't cut his friend.)
Li "1 tindi ku. (He didn't criticize his friend.)

b. Write the eight letters e, e, i, i, 0, 0, u, u on the blackboard. Have the class read
aloud together the eight vowel sounds. Go around the room having each student read
the vowel sounds aloud.

c. Write the four light vowels in a column and the four heavy vowels in a column.
Have the class read aloud all the light vowels and then all the heavy vowels. Have a
few volunteers read them individually.

c 0 = o
= QO ™ .0

d. Remind the students that a is always light, so it never gets a dot (although it may
sound a bit heavy when it is next to heavy vowels).
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Lesson 14: Falling Tone

Review of Tones

Ask the students what the key words are for high-high, mid-mid, high-mid, mid-
high, low-low, low-mid, low-high, mid-low and high-low.

Those key words are: 4td, umbe, adra, mudri, ini, imvy, aci, iza and ira,
Have the students read the following sentences in the student book (p.16) silently.

Have a different volunteer read each one aloud, with the class ready to correct if it is
read incorrectly.

1. Tri dri aké. (He doesn't have seeds.)

Iri rf ako. (He doesn't have demons.)
2. Lé&sif ku. (He doesn't like to build it.)

L& sii ku. (He doesn't want to bother himself.)
3. Uya mu idrogd ga. (Uyé went to help his in-law's.)

Uya mu tidrégé ga. (Uya went to the place of his in-laws.)

Read the following sentences to the class. Have them write them in their exercise
books. Tell them to carefully mark tones and heavy vowels. After they've finished,
have volunteers write the sentences on the blackboard, with the rest of the class ready
to correct if they are written incorrectly.

1. Tri tu mu 'bii gé. (He ascended into heaven.)
2. Utd 'by aga. (He poured it into the hole.)
3. Je fu tnji ri. (He bought a bad flower.)
4. 1ji 4'daké @nji. (He brought a sad message.)
5. Jeni. (He bought them.)
6.  Uja kuyé. (He didn't answer.)

Falling Tone

The fourth type of tone in K¢&liké is the falling tone. Falling tones are tones that ‘fall’

from a higher tone to a lower tone. The falling tone mark looks like this: 4.
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Refer to the wall placard:

ngig

There are four types of falling tone sounds in Kéliky. We
will look at each type separately.

Falling Tone Type 1
Some falling tones are part of a single word root. There are only a few such words.

1. Listening Exercise

Read aloud the following list of words. Tell the students that all of these words have
a falling tone in them.

'ba (we) ndrQ (lonely)
hil (cover under tall grass) 1€ (as for...)

ko (they) ka (when)
mi (you) o (please)

2. Reading Exercise #1

Write the above words on the blackboard. Have the students read them aloud. Tell
them to listen to the sound of a falling tone. whistle all the words. Have one or two
volunteers whistle the words.

3. Writing Exercise

Have the students write the above list of words in their exercise books.

Falling Tone Type 2

The Second type of falling tone occurs when certain suffixes are joined to stems,
because the suffix contains an unattached low tone.

For example, when the word rid (like) is joined with a noun, the tone of the last
syllable of the noun becomes falling: kdmiir¢ + ri = Komiird rd (lion-like), This is
because ru carries an unattached low tone which becomes attached to the tone of the
preceding vowel, so high +low becomes falling. Therefore using  “rd” with a word
changes its pronunciation: 4g6 rd (man-like), fikli rd (woman-like), mvana rd (child-
like); indra rd (selfish)

-pi (plural) does the same: ka+-pi becomes kapi (many k's).
-pi (one who...) is different (see Rising Tones next).

Write the following on the blackboard and tell the students to note the differences
between pronunciation and writing:

Ag(’) rd (man-like), fikd rd (woman-like), mvana rd (child-like); indré rd (selfish)
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Falling Tone Type 3

The third type of falling tone results from the addition of a low tone in place of
the & which means possession or the a- which means subjunctive (e.g. ‘weak’
commands).

e.g. Kopi a (their) Kopi a bi az6 azoé. (Their ears are paining them.)

In the following examples, falling tone on the pronoun marks inalienable possession
(body parts and closest kin):

ma (my) Ma bi az6 az6. (My wound is paining me.)
mi (your) Mi bi az6 azé. (Your ear is paining you.)

" (his/her) ' bi 426 dz06. (His ear is paining him.)

'Ba (our) 'Ba bi az6 azé. (Our ears are paining us.)
Imi (your) Imi bf 326 az6. (Your ears are paining you.)

The subjunctive a- is used in weak commands.

Nafatali ala. (Let Nafatali tell.)

In weak commands with a first or second person pronoun subject a is replaced by a

falling tone on the pronoun. The third person pronoun subject keeps a.

Ma li. (Let me tell.) 'Ba luki. (Let's tell.)
Mi li. (Let you tell.) Tmi liiki. (Let you’all tell.)
A la. (Let him tell.) Ko aliiki (Let them tell.)

Strong commands are different, e.g. {18 iri ni! (Tell him!)

1. Reading Exercise #1

Write the above lists on the blackboard for the students to read.

2. Reading Exercise #2 (St.Bk. p.17)

Point out that in order to read the following groups of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each group
of sentences aloud with the class ready to correct.

1. 1ji inya 1 étépi ni. (She brought food to her father.)
Iji inya 4g6 ni. (She brought food to a man.)
Iji iny4 4g6 ni ni. (She brought food to her husband.)
2. Mi imi mavé anga. (You come to my house.)
Imi mavé anga. (He came to my house.)
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3. Isd icogn gi. (He found a dog.)
Isq ivé Gicogi 1 gi. (He found his dog.)
Isd ticoga ri gf. (He found the dog.)

3. Reading Exercise #3 (St.Bk. p.18)

Have individual students read the following words aloud. Tell them to read carefully
using the tone and vowel quality marks to show them exactly which word is intended.
Other students should be ready to correct.

ndr{i (lonely) ibawé (jackal)

'ba (we) "7 (his, let him)
alé ra (covetous) 1€ (dull fire)
kopi (they) ka (when)
imba ra (quarrelsome) ma (my, let me)

4. Writing Exercise

Have the students write the following in their exercise books.

1. Ma bi az6 azé. (My wound is paining me.)

2. ' bf 426 az6. (His ear is paining him.)

3. {ji inya 1 étépi ni. (She brought food to her father.)
4. 1ji iny4 4g6 ni. (She brought food to a man.)

5. Tji iny4 ' 4g6 ni ni. (She brought food to her husband.)
6. Mi mu mavé anga. (You go to my house.)

7. Imd mavé anga. (He came to my house.)

8. 'Ba 'baki ticgu 11 amvé. (Let us put the dog outside.)

9. A'ba mévé ficoga 11 amvé gi. (I had put my dog outside.)

10. Ucdgt ri ru libAwé. (The dog caught a jackal.)

5. Writing Hint

When the falling tone (3) and low tone (2) are printed on a typewriter, the two marks
are easily distinguished. However, when handwritten quickly they may look alike.
Be careful when writing them. Demonstrate on the blackboard.

Falling Tone Type 4

There is another kind of falling tone which is not written with the ngfig mark. It

results from two vowels coming together in compounding, (péalu ‘together’).

Anjina ripi uriki paalu. (The small children sit together.)
'Baazi ri imu 'da. (Someone is coming.)
Kopi mu awupii vé anga. (They are going to their aunt’s home.)

The word 'di'bée “these” is also written with two vowels e.g.
Ti 'di’bée 'bavé ni. (These cows are ours.)
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Lesson 15: Rising Tone

Another kind of tone in K&lik¢ is the rising tone ('detu). Rising tones are tones that
'rise' from a lower tone to a higher tone. Double vowels are used in typing the rising

tones. The following combinations are all possible: a4, aa,

~

aa.
L
Rising Tone Type 1
'detu

Some rising tones are part of a single word root.

1. Listening Exercise

Read aloud the following list of words. Tell the students that all of these words have
a rising tone in them. The first set has low-high rising tones.

drii (mushroom) y0ofé (short broom)
glii (hollow) yii (water)
badkua (rope) rééreé (active)
ndrii (goat) u'blia (stalk)
ké&éti (door) 'daa (yonder)

Rising Tone Type 2

All of the examples above had double vowels in order to write the rising tone.
However, the second type of rising tone actually has double vowels because a second

vowel length is added when certain suffixes are joined to stems.

The first set results from adding a infinitive suffix, which copies the final vowel of
the verb, and uses it with a high tone. It is said to be a short form of -1¢, although it

is not clear that -1€é could occur in all the positions this extra -vowel does.

sii (to write) muu ( to go)
sif (to build) 206 (to go back)
daa (to poured) 'deé (to fall)

The second set probably results from adding the suffix -pi (one-who) to that infinitive

form of the verb.
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a'yii 'to believe' + -pi =  a'yiipi (believer)

iliia 'to preach’ + -pi = Gludapi (preacher/teacher)

06 ‘to do’ + -pi = obpi (doer)

sii  ‘to build’ + -pi = siipi (builder)

imbéa ‘to teach’ + -pi = imbépi (teacher) (4 + 4 = &)
Review

1. Have volunteers explain the 4 types of falling tones (a. a falling tone that is part of
a basic word, b. a falling tone that is the result of a suffix with an unattached low tone
attaching to a stem, c. a falling tone marking possession or polite command, and d.
falling over two vowels).

Have different volunteers give examples. If the students are unable to give examples,
then provide examples from yesterday's lesson.

2. Have volunteers explain the 2 types of rising tones (a rising tone of a basic word,
and a rising tone that is the result of a suffix).

Lesson 16: Introduction to Grammatical Tone on Pronouns

and Nouns

Introduction (St.Bk. p.18)

We have already seen that different tones mark different meanings. We have also
seen that some kinds of falling and rising tones are related to grammatical meanings.
Now we will see how tone marks the grammar of whole sentences.

Tone on pronouns

Have the students look at the following sentences in the student book (p.18). Read
them aloud to the students.

1.  Ma mu jokoni gé. (I'm going to the market.)
Ma mu jokonT gé. (Let me go to the market.)

2. 'Ba muki jokdni gé. (We went to the market.)
'Ba muki jokonT gé. (Let us go to the market.)

Point out to the students that in the first 2 sentences, ma is written with 2 different
tones. The tone on the pronouns used in polite commands is different from the tones
used on the pronouns for past and present tense sentences.

Certain tone patterns in K&likg always reflect certain grammatical structures.
Changing a single tone can change the grammatical structure, thus changing the
meaning of a sentence. Understanding how tones change the grammar and which
tones signal which grammatical structure will make both reading and writing easier.
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1. Dictation Exercise

Dictate the following sentences to the students to write in their exercise books. Then
have volunteers write the correct answers on the blackboard.

1. M4 li ana. (I slaughtered a chicken.)
2. Ma muy imbéjé gd.  (Let me go to school)
3. 'Ba muki Gmi gé. (Let’s go for a visit.)
4. Ma 11 ana. (Let me slaughter a chicken.)
5. M4d mu imb4j6é gd. (I went to school.)
6. 'Ba muki imu gé. (We went for a visit.)
2. Reading Exercise #1 (St.Bk. p.19)

The tone on the first and second person pronouns differs between present and past
tenses when the main verb begins with a vowel. Point out that in order to read the
following groups of sentences correctly, it is necessary to pay attention to the tones.
Have volunteers read each group of sentences aloud with the class ready to correct.

1. 'Béa imuki trad jokoni gélési. (We came through the market.)

'Ba ri imu trad jokoni gélési. (We're coming through the market.)
2. Miriica 'béti. (You are arriving home.)

M1 icé 'béti gi. (You arrived home.)
3. 'Bé ziki mva 4g6 11 gi. (We called the boy.)

'Ba ri 1ri zi. (We are calling him.)

In the case of things you usually do, the tone on the pronoun may be the only
difference between present tense and past tense.

4. Maimg u'dd céré. (I come every day.)

Ma imd ¢'dd céré. (I came every day.)

Grammatical tone on nouns

There is a tone difference between a certain type of person and the work he does. His
work will have low tones. Have individual students read the following pairs of words
(St.Bk. p.19)

3. Reading Exercise #2 (St.Bk. p.19)

ujogu fijogt, (witch doctor ~ witchcraft)

upi upi (chief cheiftancy)

tidrégé idrogo (Brother in law  work of the brother in law)
tindégd tundogd  (skillful person skillfulnes)

€lépi €lepi (clever person  cleverness)
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imvana imvana (orphan state of being an orphan)
iz6na izona (spinster spinsterhood)
kérina kérina (teenager teenagehood)

More Review

Ask each student to think of a word that can be changed into several different words

............

arf, uri, Gri, Gri, url), and ogd (0gu, ogu, ogh).

Each student should pick only one word to work with. Encourage each one to think
of his or her own word, but they are free to use the ones mentioned above if they can't
think of another word. Have them write all of the different possibilities in their
exercise books.

Have volunteers write their words on the blackboard. The class should then see if
they can read all those words correctly.

Lesson 17: Gramatical Tone Contrasting Statements and
Commands

Review

Break up the students into groups of 4. Ask them to pick a set of words from the
previous exercise (ini, Ori, etc...) and write a short story using all of the different
possible words. The story should be about 8-10 sentences long. The story should
also include descriptive sentences (so that the students can practice the correct tones
for pronouns in descriptive sentences).

Assign one person in each group to be the writer. Everyone in a group should work
together to make sure the correct marks are added. As the students work on their
stories, walk around the room to check their work.

When all groups are finished, have the groups exchange their stories to be read aloud
by another group.

Tone on Pronouns in the Present Tense and Pronouns in Commands

1. Reading Exercise #1 (St.Bk. p.20)

Have the students look at the following two columns in the student book. Have a
volunteer read the first column. Have another volunteer read the second column.

Present Progressive Command

Ma ri wawa. (I'm jumping.) Ma wa. (Let me jump.)
Mi ri wawa. (You are jumping.) I wa. (Jump!)

Iri ri wawa. (He is jumping.) A wa. (Let him jump.)
'Ba ri wawa. (We are jumping.) 'Ba waki. (Let us jump.)
Imi ri wawa. (You are jumping.) T waki. (Jump!)

Kopi ri wawa. (They are jumping.)  Kopi awaki. (Let them

jump.)
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Point out that the verb wa 'jump’ is reduplicated in the kind of present

progressive sentences given above.

2. Reading Exercise #2 (St.Bk. p.20)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each pair of
sentences aloud, with the class ready to correct.

1. Tri ri mu imb4jé ga. (She is going to school.)
A mu fmbajé ga. (Let her go to school.)
2. Maco kii'di ri. (Let me strum the harp.)
Ma ri ki'di 17 co. (I am strumming the harp.)
Ma ki'di 17 jeléga. (I am near the harp.)
3. I'yi anyé fin. (Grind the millet!)
Miri anyé fi'yi. (You are grinding the millet.)

3. Dictation Exercise

Dictate the following sentences to the students to write in their exercise books. Then
have volunteers write the correct answers on the blackboard.

1. Mi ri 1ri co. (You are strumming it.)

2. Ico 1ri. (Strum it!)

3. Mi angu 11 agé. (You are in the race.)

4. Mi ri angu nju. (You are running a race.)

5. Injuki 4ngg. (Run the race!)

6. Kopi ri makii nya. (They are eating sweet potatoes.)
7. Kopi anyaki makd. (Let them eat sweet potatoes.)

Verbs Beginning with Vowels

Point out to the students that all the examples in the previous exercises used verbs that
began with a consonant - co, my, nya.

With verbs that begin with vowels, a few pronouns are different, e.g., ma must be
used for first person past tense rather than 4.

1. Reading Exercise #1 (St.Bk. p.21)

Have the students silently read the following sentences in the student book. Then
have a different volunteer read each column.
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Past Tense Commands

Strong Weak
A bi anji ripi gi. Ma bi anji ripi.
Ma 4'di inya 17 gi. Ma 4'di inya.
M1 bi anji ripi gi. Ibi anji ripi. M1 bi anji ripi.
Mi a'di iny4 17 gi. Mi a'di iny4 ri. M1 a'di iny4 ri.
BT anji ripi gi. A bi anji ripi.
A'di iny4 ri gf. A 4'di inya 1i.
'Bé biki anji ripi gi. 'Bé biki anji ripi. 'Ba biki anji ripi.
'Bé a'diki inya 11 gi. 'Bé a'diki inya ri. 'Ba a'diki inya ri.
Imi biki anji ripi gi. I biki anji ripi. I biki anji ripi.
Imi 4'diki iny4 17 gi. Imi 4'diki fny4 ri. Imi 4'diki fny4 ri.
Kopi biki anji ripi gi. Kopi abiki anji ripi.
Kopi a'diki inya 11 gi. Kopi a 4'diki inya ri.

2. Reading Exercise #2 (St.Bk. p.22)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each pair of
sentences aloud with the class ready to correct.

1. Maimg 'di. (I'm coming.)
Ma imu. (Let me come.)

2. TIriri amvi amvi (She's regrinding it.)
A amvi amvi (Let her regrind.)

3. Kopi aziki mé andrépi ri. (Let them call my mother.)
Kopi ri ma andrépi ri zi. (They are calling my mother.)

3. Dictation Exercise

Dictate the following sentences for the students to write in their exercise books.
Afterwards call upon students to write them on the blackboard.

1. Mi ri anya amvi. (You are regrinding the grain.)

2. Mi ri anya 'yi. (You are grinding the grain.)

3. Mi amvi anya 11. (Regrind the grain!)

4. 1'yi anya ri. (Grind the grain!)

5. Tri ri fmq 'béti. (She is coming home.)

6. A fmu 'béti. (Let her come home.)

7. Mi a'di a'a ri. (Cook the chicken!)

8. Imi 4'diki &' ri. (Cook the chickens!)

9. Tmi ri &' rd 1. (You are slaughtering the chicken.)

(Notice that English usually drops the pronoun 'you' in commands, e.g. "Regrind
the grain!" is normal. "You grind the grain!" adds contrastive emphasis to 'you'.)
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4. Writing Exercise

Have each student write 6-8 sentences, practicing using descriptive phrases, present
tense and commands. If possible, they should use the words (like ini, dgi) that they
have practiced in previous writing exercises.

As the students do this, walk around checking to see that the sentences are being
written correctly.

When everyone is finished, have the students pair up, exchange papers, read each
other's aloud and correct each other's work.

Lesson 18: Pronoun Sets for Verbs Beginning with
Consonants and Vowels

Review  (St.Bk. p.22)

Have the students read the following sentences found in the student book. Have one
volunteer read each pair aloud.

I. Milyi (Grind it!)
Mi ri 'yi'yi. (You are grinding it.)
2. TIri ri idrodrs. (He is tying it.)
A 1dradrs. (Let him tie it.)
3. Mi imba anji ripi. (Teach the children!)
Mi ri anji ripi imba. (You are teaching the children.)

4.  Tri bongd baa be "1 kiimiici gé. (He has a bandage on his knee.)

Dictate the following sentences to the students. When finished, have volunteers write
the correct answers on the blackboard.

1. 'Bari mu ingo tu. (We are going to the dance.)

2. Imu tngé tud! (Go to the dance.)

3. Ma mu ma Gtapi va ga. (Let me go to my brother-in-law's.)
4. Mi ri imimi. (You are coming.)

5. Miimq. (Come!)

6. A yiali i marigé si gé. (I hear the wind in the mahogany tree.)
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Past Tense in Verbs Beginning with Consonants

1. Reading Exercise #1 (St.Bk. p.23)

Have the students read the following lists of words in their student books. Have
volunteers read them aloud, READING across (i.e., Anju dngu, 'Ba njuki dngu, Inju
angg...).

M4 'B4 Mi Imi
Anju 4ngi. 'Ba njuki angq. fnju 4ngu. Injuki 4ngu.
Aco ki'di. "B4 coki kii'di. fco ka'di. Tcoki ki'di.
Amu jokoni gé.  'Bé muki jokoni gé.  fmu jokéni gé.  Tmuki jokéni gé.
Alyi anya. "B4'yiki dnya. f'yi anya. Ttyiki anya.

Point out that the singular prefixes (4- and i-) are alternates for ma and mi and have a
high tone in the past tense. The plural prefix (i-) is an alternate for imi and is marked
with a low tone. The students should become familiar with these tones so they read
and write them easily.

Write the following on the blackboard and have a volunteer read them aloud.

Nju angu gi. (He) Kopi njuki angt gi. (They)
Co kii'di 17 gi. Kopi coki kii'df 17 gi.

Mu jokont gé gi. Kopi muki jokont gé gi.
'Yi anya 11 gi. Kopi 'yiki anya 11 gi.

Explain that the past tense 3rd person singular pronoun is (@). The plural pronoun is
kopi and the suffix -ki is added to the verb.

2. Reading Exercise #2 (St.Bk. p.23)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each pair of
sentences aloud with the class ready to correct.

1. Maadiaarigi (I cooked the chicken.)
'B4 liki a'g 17 gi. (We slaughtered the chicken.)
A'di 3" 1 gi. (She cooked the chicken.)

2. 1di mabigi. (You hit my ear.)
Idiki ma bf gi. (You (pl) hit my wound.)

3. Al& &l ku. (I didn't like crime.)
Tleki ali ku . (You (pl) didn't like crime.)
Kopi 1eki ali ku. (They didn't like crime.)
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3. Dictation Exercise

Dictate the following sentences for the students to write in their exercise books.
Then have students write them on the blackboard.

Imu jf ka Kiri.
Imuki Gjf kd Kiri.
Atra lang4 ri gi.
Tra langa 17 gi.

.....

S e

Past Tense in Verbs Beginning with Vowels

(You went and kept quiet.)

(You (pl) went and kept quiet.)

(I rolled the papyrus mat.)
(He rolled the papyrus mat.)

'B4 liki lang4 11 gi (We cut the papyrus mat.)

(They cut the papyrus mat.)

In past tense, verbs beginning with vowels cannot take past tense prefixes, such as &-

in atra ‘I rolled’. They require the full past tense pronoun, except for 3rd person,

which does not need a pronoun. See the examples below.

1. Reading Exercise #1 (St.Bk. p.24)

Have the students look at the following in their student book. Have a volunteer read

each column.

Ma aco zaa i gi. Ma imu gi
Mi aco zad i gi. Mi imu gi
Aco zad r1 gi. Imi gi.
'Bé acoki zaa 11 gi. 'Béa imuki gi.
Imi acoki za4 ri gi. Imi fmuiki gi.

Kopi acoki zaa 11 gi.

2. Dictation Exercise

Kopi imuki gi.

Dictate the following sentences for the students to write in their exercise books. Then

have students write them on the blackboard.

Mi ri ri amvi amvi.
Mi amvi 1ri gi.

Imi 'bavé dnga.

Iri ri fmu 'bavé anga.
Igba anji agd ripi.

AN e

(You are regrinding it.)
(You reground it.)

(She came to our house.)
(She's coming to our house.)
(You beat the boys.)
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3. Review

Have the students give examples of command and past tense sentences, which only

differ by tone, e.g.:

'Ba ziki anji ago ripi.
'Bé ziki anji ago ripi.

(Let’s call the boys.)
(We called the boys.)

After 5-10 minutes, have each group write four of their sentences on the blackboard

for the rest of the class to read.

Lesson 19: Review of Gramatical Tones

Future Time

Ma mu jokonT gé ré.

Ma imu drii s7 'béti ra.
Ma anyd nje dri si ra.
Ma imu adri imbaépi ru ra.

'Ba muy jokoni gé ra.

'Ba ima dri si 'bét] ra.

'Ba anyu nje drii s ra.

'Ba imu adri imba'ba ru ra.

1. Reading Exercise #1la

I will go to market

I will come home tomorrow.
I will pick sesame tomorrow.
I will become a teacher.

We will go to market

We will come home tomorrow.
We will pick sesame tomorrow.
We shall become teachers.

(St.Bk. p.24)

Have volunteers read the following contrasts between commands and future time.

1. Ma zi anji 4g6 ripi.

Ma anji 4g6 ripi zi ndo.

Ma amvi anya ri.
Ma anya 11 amvi ra.
Ma ica.

Ma ica ra.

'Ba ziki anji 4g6 ripi.

'Ba anji 4g06 ripi zi ndo.

'Ba amviki anya 1.
'Ba any4 ri amvi ra.
'Ba icaki.

'Ba ica ra.
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(Let me call the boys.)

(I shall call the boys later.)
(Let me regrind the grain.)
(I shall regrind the grain.)
(Let me arrive.)

(I shall arrive.)

(Let's call the boys.)
(We shall call the boys later.)

(Let's regrind the grain.)

(We shall regrind the grain.)
(Let's arrive.)
(We shall arrive.)



2. Reading Exercise #1b (St.Bk. p.25)

Now have volunteers read the following contrasts between future and past time.

1. Kopi ziki anji ago ripi gi. (They called the boys.)
Kopi anji ago ripi zi ra. (They will call the boys.)
Kopi amviki anya 11 gi. (They reground the grain.)
Kopi anya ri amvi ra. (They will regrind the grain.)
Kopi icéki gi. (They arrived.)
Kopi ica ra. (They will arrive.)

3. Reading Exercise #2 (St.Bk. p.25)

Point out that in order to read the following pairs of sentences correctly, it is
necessary to pay attention to the tones and vowels. Have volunteers read each pair of
sentences aloud with the class ready to correct.

1.  'Ba amviki té anya 11 gi. (We had reground the grain.)
'Ba amviki anya 1. (Let's regrind the grain.)
2. 'Ba'yiki anya ri. (Let's grind the grain.)
'B4 'yiki té anya 11 gi. (We had ground the grain.)
3. 'Ba piki iibologu 1i. (Let's trap the dove.)
'B4 piki té tibologu ri gi. (We had trapped the dove.)
4.  'Bé é'yiki té Gmu ripi gi. (We had welcomed visitors.)
'Ba 4'yiki Gimu ripi. (Let's welcome the visitors.)

4. Dictation Exercise

Dictate the following sentences for the students to write in their exercise books. Then
have students write them on the blackboard.

1.  'Basiki jo. (Let's build a house.)

2. Kopi siki jo gi. (They built a house.)

3. Kopi aki &mvu ri gi. (They cultivated the garden.)
4.  'Ba aki amvq ri. (Let's cultivate the garden.)
5. Kopi u'biki té anya 11 gi. (They had winnowed the millet.)
6.  'BaU'biki anya ri. (Let's winnow the millet.)

7. Kopi U'biki anya 11 gi. (They measured the millet.)
8.  'Ba {'biki anya ri. (Let's measure the millet.)
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Reduplicated Verbs

As seen on page 39, verbs can be reduplicated to mark the Present Continuous aspect,

e.g. ra ‘run’ becomes rara in Ma ri rara ‘I am running’.

In some cases reduplication causes a rising tone, e.g. su ‘put on’ becomes sutisu in

Ma ri bong6 sutisu ni je. ‘I’'m buying a wearing dress/shirt.’

In other cases reduplication causes a falling tone, e.g. 6mbé ‘tie’ becomes 6mbémbé

‘one who is tied’.

Mid tone change to High tone

When a one syllable verb with mid tone is prefixed, it changes to high tone,

e.g. mu ‘go’ becomes imd ‘come’, &my ‘I go’ but ma imy ‘I come’.

More Grammar

Note that there are still more grammatical forms that could be include here,
such as indefinite agent: Siki j6 gi. (A house was built.) Saki gbanda ri dmvy ri

aga gi. (The cassava was planted in the garden.)

But as teachers gain experience in teaching the grammatical uses of vowel and
tone changes, they can make their own lessons and make recommendations for

changes and additions to those which are here.

Final Reading Exercise!! (St.Bk. p.25)

Go around the room having each student read one sentence aloud. Tell them to
make sure to use the tone and vowel quality marks to help them read the passage
correctly. If they use the marks, they will read their sentence correctly the first time.
From this point it is good to have the students read and write many simple stories in
order to keep improving.

U'dg alu 'Bigé mu imbéjé gi. 'Bigé ka cad imbajé ga 'dalé, {su anji ripi fiki jo
gé gi. Imbépi ni iri gbaza kélind a 'a su. 'Bugé ni atrézd. Vadri ni gé, 'Bagé go rif
aci imbéjo gé 'dalé indgodsi.
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